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What is this resource about?

* On 20t" January 2024, 120 coach developers from Gaelic Games completed
a workshop on skill acquisition in Croke Park.

* In small groups, they answered five questions about skill acquisition topics
— pooling their knowledge, their questions and resources they found
useful.

* On this slidedeck, we have collated the coach developers’ knowledge to act
as a stimulus for coach developers to reflect on in relation to how they
support the coaches they work with.

* We offer some additional resources on each of the topics, and occasional comments
on what coaches presented.

* |[n addition to aiding the coach developers, we hope that this slidedeck will
also be valuable for those responsible for developing coach developers.



TOPIC 1

What can you share about different
ways to provide feedback?



Content Created During Workshop

General Points Know your audience Be age and level appropriate
I Be inclusive
_ Coaches need to practice feedback /

I

Who gives feedback Coach h at 3 d vice
I - cership groups

. ZEE .
_ Player through self-reflection I n S Ig ht Ca n
E ?
Who receives feedback Players 1:1 yO UsS h dlre:

/"

Ensure it needs fixing You said (1/2):
_ Timing: do they want it? Can they take it on board? k /
_ One piece at a time
_ In game is not the same as in training is not the same as individual meetings
I o o always giving feedback (body language, sideline behaviour)




Content Created During Workshop

How to give feedback INeIiRV=I5eF] Body Language

Silent demo
Verbal Common language (everyone
understands cues)

Tone of voice: Non-threatening; Voice
level
Use your tools Video
Stats
Online questionnaire

What to feedback Positive (what you're doing well; belief in what you can / What advice / \

achieve)

Constructive / Solution focused |n5|ght Can you

Accurate (evidence; support with facts/stats) and honest Sha re'p
Specific (to the player, to the skill) '

Concise

N You said (2/2): y

One piece at a time




Content Created During Workshop

-

o

What
would
you like
to know
more
about?

~

You said:

%

Best practice examples / Especially in relation to age-
resources for different methods specific feedback
of providing feedback Fishbowl| approach

TEDSPIE

Effective use of questioning

How to develop self-awareness in players
Understanding how players learn

How to integrate/harness feedback from other coaches
How to integrate/harness feedback from parents

How to know if feedback is effective

How do other sports deliver feedback


https://teachsimple.com/blog/teaching-strategies/fishbowl-discussions/
https://www.forcescience.com/2014/03/is-teds-pie-on-your-menu-for-cognitive-interviewing/

Content Created During Workshop

4 N

Resources

/ Activities

you found
helpful

You said:

o %

When learning about Interacting with colleagues (Colleagues, Community of
feedback Practice, Peer Review, CPD, Observation of other coaches)

Researching feedback (research, UK Coaching, Psychology,
Social media — different sports)

When working with coaches Forms -meet them where they are at
Charts to bring to pitch
Examples: Club coaches' experiences, real life examples
Feedback worksheet (forms, apps) or templates
Tactic Board
Goal setting / targets before games
Debrief process

Exit tickets



COACH BEHAVIORS AND YOUNG ATHLETES' WELL-ILL-BEING

360 young male athletes completed a questionnaire package. Results emphasize the importance of having
coaches promoting autonomy supportive atmospheres and avoiding controlling styles to facilitate athletes
well-being and to prevent their ill-being

€ Adopt an autonomy
Avoid using controlling supportive style to

. behaviors, as these enhance their athletes’
S behaviors actively frustrate self-esteem and reduce
7 athletes’ psychological needs their burnout

and they consequently

j experience lower self-

esteem and higher burnout @ It is important

that athletes feel
understood and
valved, and that the
@ Avoid becoming are provided wi
less friendly with the options that are
athletes when they enjoyable and
don’t make the effort significant for them
to see things in the
way the coach sees :
them, or being less . 3

w£ rtive when the ‘ development of players’

athletes are not l confidence in their
training or playing ability to do things well
in training and matches

@ Encourage the athletes
to ask questions regarding
@ Try 1o avoid withholdin © Understand how athletes feel the activities in which they
your love, your attention an and they try to make sure that participate and trying to
your affection when the athletes athletes understand the goals of the answer these questions fully
do not behave in the desired way activities in which they participate and carefully

Reference: Lorena Gonzalez et al. JSCR

Designed by @YLMSportScience September 2015

Ways to Be Autonomy Supportive

1. Provide a Rationale for Feedback and
Activities

2. Accompany Feedback with a Choice of
Solutions to Make Progress

3. Set Attainable Objectives for the Player

4. Provide Feedback Free from Person-Related
Statements

5. Be Empathetic and Provide Feedback in a

Considerate Tone of Voice

Link to poster



https://ylmsportscience.com/2015/09/02/coach-behaviors-and-young-athletes-well-ill-beingan-autonomy-supportive-style-is-key-by-ylmsportscience/

Coaches’ Self Awareness

Coaches self-Awareness Of TIming,  Millar and colleagues showed that

Nature and Intent of Veral . !
even experienced coaches’ self-

INnstructions to Athletes
awareness was poor.
Sarah-Kate Millar', Anthony R.H. Oldham?
and Mick Donovan? Time to Reflect
100
% W Perceived - Review Sessions: Who did | speak with
20 O Actual

today, and what did | say?

- Record Sessions: Analyse verbal
instructions used.

- Balance Sessions: What percentage of
your comments praise positives? What
percentage suggest changes?

- Lap Time Sessions: Time how long you
nbreetion Grem by Inetricton Gateaony | 0 heresied Pereentage of - gnand giving instruction and the gap
Link to full paper between sets of instructions?

70
60
50
40
30
20
10

0

Skill Positive On-task Timing



https://www.researchgate.net/profile/Sarah-Kate-Millar/publication/277478827_Coaches'_Self-Awareness_of_Timing_Nature_and_Intent_of_Verbal_Instructions_to_Athletes/links/56fcbff108ae8239f6dc4d18/Coaches-Self-Awareness-of-Timing-Nature-and-Intent-of-Verbal-Instructions-to-Athletes.pdf
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TOPIC 2

What can you share about different types
of activities that coaches can use in their
sessions?



Content Created During Workshop

Game-based 1v 1games

activities Target games
Small sided games

Hybrid games

Conditioned games

Non-contact / shadow play

Match scenarios / team play ploys
Individual/team conditions/challenges
Full sided games

Observing others play

Non-game Drills
activities Skills in isolation

Athletic Fundamental movement skills
Development Include ball as much as possible in warm up
Appropriate athletic development (S&C)

Team Dynamics Team building

/What advice /\
insight can
you share?

You said

K (1/2)2 /

Types of

Activities




Content Created During Workshop

Types of Coaching

How to coach these
activities

Collective coaching

1:1 Coaching

Set session objectives / themes

Have a clear rationale for all activities
Age appropriate

Appropriate challenge

Choice of equipment (size of balls, hurleys, training
aids)

Skill development/decision making in every activity
Allow time to self-correct

Player-led activities (design their own games)

Spot and fix continuously***

With variety

/What advice /\
insight can
you share?

\You said (2/2):/

***Should you “spot
and fix continuously”?
It is important not to
over-simplify coaching.
While there is a place
for high levels of “spot
and fix”, there is also a
place for low levels of
“spot and fix”, and it is
possible to do “spot
and fix” well or poorly.



Content Created During Workshop

-

o

What
would
you like
to know
more
about?

You said:

~

%

Best practice in age / level Sample sessions / activities
specific training sessions (videos of)

Skill specific development

Set plays in hurling

Athletic development for kids
Help on game-based coaching
How to break down skills
effectively

Modifying session design Based on facilities available
Based on time of year



Content Created During Workshop

4 N\
Season planner
Resources
/ Activities
you found
helpful
You said:

o %
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Activity

Definition

Training Form

Activities during the training session that have a predicted
outcome or isolated skill component

Subcategories

Drills

Skills in Isolation

Fitness

Playing Form

Activities during the training session that have an emphasis on
match or game play

Subcategories

Applied Skills Practice

Small-Sided Games

Conditioned Games

Phase of Play

Full-Sided Games

Interpersonal
Interactions

Time when the primary focus is on the player acquisition of
knowledge

Subcategories

Activity introduction

Coach-Player Huddle

Player Huddle

Freeze in Position

Inactivity

Time when players are not intended to be involved in playing
form, training form or interpersonal interactions
Subcategories

Drink break

Transition

Session Activities

A wide range of activities can be
useful, if used for an appropriate
purpose at an appropriate time.

Time to Reflect
- How much do you use each activity
type?

- Why do you use each activity type?

- Click the paper to find out more Q
Routledge

SPORTS COACHING REVIEW
Taylor & Francis Group

https://dol.org/10.1080/21640629.2021.1990653

An investigation of high-performance team sport
coaches’ planning practices

Paul Kinnerk(>?, Philip E. Kearney(*, Stephen Harvey(* and Mark Lyons®


https://www.researchgate.net/profile/Paul-Kinnerk/publication/357000174_An_investigation_of_high-performance_team_sport_coaches'_planning_practices/links/61c1b50352bd3c7e05803bb1/An-investigation-of-high-performance-team-sport-coaches-planning-practices.pdf

Activity

Activity

Full sided Game

Conditioned Game

Applied Skills
Skillsin Isolation

Drills

Conditioning

Full sided Game

Conditioned Game

Applied Skills
Skillsin Isolation

Drills

Conditioning

Normalised Session Sequence (%)

20

40 60 80

Normalised Session Sequence (%)

100

Session Sequencing

Carefully sequencing activities can
enhance players’ enjoyment and
learning from sessions.

One Option: Play — Practice — Play
- Playing a game immediately after the warm up:

o enthuses players,
o allows players to understand the context

for later activities, and
o allows coaches to confirm their
assessment of players.
- The initial game form can be simpler than the
full game.
- There is no “one correct way” to sequence a
session! What sequences have you explored?



TOPIC 3

A club is described as a "top quality
learning environment” - what
characteristics would you expect that
club to have?



Content Created During Workshop

Everyone buys in and feels
connected and fulfilled (club
wide, including parents,
supporters)

Strong sense of connection for
all

Everyone open to learning

Effective Governance

Enjoyable place to be

Positive language, positive coaches, positive environment

Inclusive with respect for all

Good Coach:Player ratios

Role models for players: senior to junior; heroes are accessible
Role models for coaches: walk through sessions
Challenging yet safe environment (for players and coaches)

LTCD plan: Long Term Coach Development

Seeking improvement (review & evaluate; info sessions & workshops)

Embracing change
Key people driving

Effective coaching committee / coaching officer
Shared goals: Participation & Development over winning

Leadership implements long term plan
Player Pathway

Sustainability

Transparency

Coaches leave a legacy

" What advice / insight can
you share?

S You said:

~




Content Created During Workshop

-

o

What
would
you like
to know
more
about?

~

You said:

%

Communication Communication with other sports

How do we get away from silos?

Running an effective community of practice
I

Research and Examples of good practice from other
Resources codes/clubs/sports

How to balance fun and challenge for
different levels

How to measure the quality of the learning
environment

What do clubs of different sizes need to
consider to develop optimal environments?



Content Created During Workshop

4 2

Books (e.g., book from Ulster; Doug Lemov)

Resources Club coaching officer

o Club partnerships
/ Activities Colleagues
you found Google scholar
helpful Online (e.g., social media)
Other coaches
, Other sports
You said: Player leadership teams

Workshops

o %
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‘aalnd’s Childhood Club

|7[7ﬂ
The Sport Psychologist, (Ahead of Print) Human Kinetics .ﬁ]
https:/idol.orgA0.1123/tsp. 2020-0107 APPLIED RESEARCH

“As Many as Possible for as Long as Possible”—A Case Study
of a Soccer Team That Fosters Multiple Outcomes

Martin K. Erikstad Bjorn Tore Johansen, Marius Johnsen, and Tommy Haugen
University of Agder and Nord University University of Agder

Jean Cote
Queen’s University

The personal assets framework suggests that dynamic elements of (a) personal engagement in activities, (b) quality social
dynamics, and (c) appropriate settings will influence an athlete’s long-term outcomes of performance, personal development, and
continued participation in sport. The aim of the present study was to conduct a case study of a Norwegian age-restricted team that
was successful in promoting participation, performance, and positive development for individual participants and to investigate
how the dynamic elements of activities, social dynamics, and settings have led to these long-term outcomes. The results indicated
that the case is a best-practice example of successful attainment of personal development and long-term participation and
performance through appropriate structure and application of the dynamic elements within the personal assets framework,
including enjoyable peer-led play activities and quality practice, quality relationships with teammates and coaches, and access
to facilities.

Keywords: personal assets, positive youth development, sport participation, talent development, youth soccer, youth sport

Note: Although focused on high performance player development, the resources in this section emphasise the holistic
development of all youngsters and so offer thoughts for reflection for clubs and players at all levels.

https://journals.humankinetics.com/view/journals/tsp/35/2/article-p131.xml



https://journals.humankinetics.com/view/journals/tsp/35/2/article-p131.xml

Rate Your Club Environment (1/2)

On each of the following questions, rate your club environment (or the environment in the clubs
your support) on the following scale

Excellent 4 3 2 1 -1 -2 -3 -4 Poor

ftem | Queston Rt

1 Coordination and communication between sport, school, family and other components; players
do not experience contradicting pulls in daily life

2 Opportunities for inclusion in a training community; supportive relationships and friendships
within the group, despite differences in performance level

3 Proximal role models exist across levels/age ranges (i.e., U18s for U14s; Seniors for U18s) —
players see and interact with these role models; players are willing to pass on their knowledge.

4 Balanced support of sporting goals and other commitments (e.g., school, family, friends, work,
etc) actively fostered; non-sport environment shows understanding of sport and demands
involved

5 Focus on holistic development of individual members (e.g., develop competencies, such as

responsibility, drive for excellence and social skills), which underpins both their athletic
development and beyond the athletic domain; players considered as ‘whole human beings’.



Rate Your Club Environment (2/2)

On each of the following questions, rate your club environment (or the environment in the clubs
your support) on the following scale

Excellent 4 3 2 1 -1 -2 -3 -4 Poor

e

6 Opportunities to take initiative; access to facilities outside of formal training sessions; promotion
of player voice in shaping training.

7 Focus on the athletes’ performance process and/or long-term development, rather than their
early results; time to heal when injured; time to engage in other activities.

8 Strong organizational cultures pervading every aspect of the environments’ daily life; a high
degree of cohesion within the culture, where espoused values (what the members say they do)
correspond with enacted values (what they actually do); culture provides stability to the group
and supports a learning environment.

9 Groups of players and coaches openly and actively share their knowledge within and beyond
organization.

Case Study: Ajax Amsterdam
QUESTIONS DEVELOPED FROM RESEARCH PROGRAMME OF KRISTOFFER HENRIKSEN



https://scholar.google.dk/scholar?hl=da&as_sdt=0%2C5&q=kristoffer+henriksen+environment+talent&btnG=
https://ntnuopen.ntnu.no/ntnu-xmlui/bitstream/handle/11250/2684735/Larsen%2Bet%2Bal%2B2020.pdf?sequence=1

TOPIC 4

What can you share about
playing multiple sports at
12-15 years of age?



Content Created During Workshop

What is best for the player?

4 N

What advice /
insight can you
share?

You said (1/2):

. %




Content Created During Workshop

What advice / insight can you share?
You said (2/2):

N J
Making Multi- Establish a shared understanding of what success looks like
Sport Work Support decision making
Communication Player and parent and coach education
Communication between coaches / players/
parents

Communication between clubs and schools
Communication between codes
Club mentors

Base level of fitness needs to be high

Have clear opportunities for re-entry




Content Created During Workshop

-

o

What
would
you like
to know
more
about?

~

You said:

%

How to create relationships between coaches / sports
Understanding and managing season priorities

National policy on dual players
How to support players/their parents/guardians to take the lead

Effective athlete monitoring

Understanding total training load / demands from other sports
Shared player diaries
Monitoring apps

Resources
Evidence-based resource / guidelines on multi-sport and specialisation
(when is too early; what are the cross overs between sports)

Information on nutrition and recovery
Information on other activities for children

Workshops for parents/guardians



Content Created During Workshop

4 N

Resources

/ Activities

you found
helpful

You said:

o %

Player Monitoring
Player Pathways (e.g., log books,
diaries, apps)

Case Studies
(could be hosted
on GAA Website)

Welfare checks

CEINES
Calendars/Fixtures
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F%évisiting Early Sport Specializaﬁbh:
\What's the Problem?

Alexandra Mosher, I'\‘*'IA_.“Jr Kevin Till, PhD,* Jessica Fraser-Thomas, PhD,”
and Joseph Baker, PhD'

Ramsay et al. Sports Medicine - Open (2023) 9:96 SpOI’tS Medicine - Open
https://doi.org/10.1186/540798-023-00644-x
REVIEW ARTICLE Open Access

Is There Just One Type of Multisport
Pathway? A Scoping Review of Multisport
Engagement in Early Athlete Development

Gillian Ramsay'”, Alexandra Mosher? and Joseph Baker

& trontiers
in Psychology doi- 10.3358/ipsyg, 2020.00

An Index Approach to Early
Specialization Measurement: An

Exploratory Study

Charlotte Downing~, Karin Redelius and Sanna M. Nordin-Bates

Perceptual and Motor Skills
2023, Vol. 0(0) 1-20

Higher Family Affluence is © The Author(s) 2023
. . . -—®
Associated With Multi-Sport f?l pidelines:

. . . . 3 ub.com/journals-permissions
Participation Among lrish DOk 101177100315 135251185653
Y th jﬁmals.sagepubcom}home.’pms

ou S Sage

Philip E. Kearney'** @, lan Sherwin'?, Wesley O’Brien®,
Alan M. Nevill'®, and Kwok Ng'"®’

Note: Click on the papers for full text links

NO EASY ANSWERS!

 Whether someone plays one or multiple sports

does not capture the complexity of the issue.
* There are many ways to be a multisport

athlete.
* There are many ways to be a specialised

athlete.

The intensity, timing, and reasons for
participation must also be considered.

Playing multiple sports up to mid-late
adolescence is the norm in the Irish context;
children from less affluent backgrounds may
need more support to play multiple sports.

Coaches play a key role in facilitating healthy
youth sport for all.


https://researchrepository.ul.ie/articles/journal_contribution/Higher_family_affluence_is_associated_with_multi-sport_participation_among_Irish_youth/23761551/1/files/41700486.pdf
https://link.springer.com/article/10.1186/s40798-023-00644-x
https://www.frontiersin.org/articles/10.3389/fpsyg.2020.00999/full
https://www.ncbi.nlm.nih.gov/pmc/articles/PMC8655480/

Beyond early specialisation — a conversation with

Joe Baker and Sandy Mosher

The Talent Equation Podcast

Omino

Find out more

- Joe Baker & Sandy Mosher —
provide an overview of the key
considerations in healthy youth
sport.

- Jan Verbeek & Jorg van der
Breggan — provide key
considerations for performance
development contexts.

L

The Talent Equation

753 Link to the podcast

1 Link to the webinar
-

Moverment & Skill Acquisition Ireland

Dutch FA: Buwidng an Evidencs Based
Youth Footbhall Development
Programme

AN Vheek 20 JOrg van ger Bregaen


https://www.spreaker.com/episode/is-it-too-early-to-condemn-early-specialisation-a-conversation-joe-baker-and-sandy-mosher--43407016?utm_medium=app&utm_source=widget&utm_campaign=episode-title
https://www.spreaker.com/episode/is-it-too-early-to-condemn-early-specialisation-a-conversation-joe-baker-and-sandy-mosher--43407016?utm_medium=app&utm_source=widget&utm_campaign=episode-title
https://www.youtube.com/watch?v=DVTXzN0fE0k

TOPIC5

A player has a technical bad habit that is increasing
the odds of injury or leading to a consistent
problem on the field. The player is struggling to
change or makes good progress in training but then
the bad habit shows up again in the match. What
do you do?



Content Created During Workshop

-

\_

What
advice /

insight can
you share?

You said:

~

Confirm it really is a bad habit

%

* Allow creativity

* Don't be too closed off

* Could be a different role model than the coach
* Don't de-coach natural movements

e If it really is a bad habit, carefully plan your
approach (details on next slide).



Content Created During Workshop

|ldentify the problem

Establish the reason for the habit - biomechanics
Check with others

Seek expert help

Ask players what do they think

Communicate the issue (what, why and how): Elite player to sell message to young players; Have a clear model:

use video clips, show a teammate or best practice

Think about the best time to change

Create an Individual plan (could be a Secret Challenge)

Negotiate the non-negotiables

Back to basics

Develop [the player's] understanding of the skill itself

Engage player led approach to learning, Player input-feedback from them
Make change stick - reptition and persistence (Rome not built in a day)
Positive reinforcement, Show them themselves doing the skills
Appropriate progressions (unopposed then opposed)

Stress test

-

D\

What advice / insight

\_

can you share?

You said:

%




Content Created During Workshop

/ \ What are the common bad habits (the
W h at biomechanics of the skills of the game)
wou Id A better understanding of the How long it takes to change a habit
" change/refinement process (timelines)
yo u I | ke Role of small sided and conditioned
to knOW games in the change
How much positive reinforcement to
more give
Psychological focus
about? . .
Appropriate way forward for different
age/ability groups
KYO U Sdl d / Role of technique refinement in

recovery from injury




Content Created During Workshop

-

o

Resources
/ Activities
you found

~

helpful

You said:

%

Understanding the
issue and the player

Making the change

Breakdown of skills

Skill cards
Screen players

Give rehab exercises, support from
physiotherapist

Player Demos, Video Analysis
Motivational interviewing
SSG/Conditioned games

An external coach outside the

group



15 Skill change in elite-level kickers

Interdisciplinary considerations
of an applied framework

Howie J. Carson, Dave Collins
and Phil Kearney

1. Introduction

In coaching practice, technical preparation plays an important role. Therefore,
interdisciplinary models which provide concrete starting-points for the
improvement of technique are substantial for practical work. Coaches ... would
like to know how to stimulate stable modes of coordination in the athlete, how to
stabilize proper techniques, and how to change previously acquired, mefhicient
movement patterns during training. All these questions cannot be answered
merely through biomechanical analyses or through detailed movement
observations. In this context, relevant methods are rather those which comprehend
and illuminate the cognitive—coordinative background of technigue execution.
{Schack & Bar-Eli, 2007, p. 63)

This quotation which spans a number of characteristics and elements of
optimum high-performance environments, stresses the need for a cross- and
interdisciplinary approach to support practice. Two important considerations are
central to the pursuit of this ideal. Firstly, and in contrast to evidence-based
guidance on stimulating (i.e., acquiring) and stabilising (i.e., performing) skills,
there is a relative dearth when addressing how to change an athlete’s already
acquired and well-established movement (Carson & Collins, 2016; Fitts &
Posner, 1967). Specifically, we refer here to such change as making a small
tweak, or refinement, to technigque in a way that 15 new to the athlete, although
not of sufficient scope so as to constitute the complete acquisition of an entire
new skill (cf. Carson & Collins, 2011). This scarcity of advice is unfortunate,
since sporting domains present many situations when a technical refinement can
generate significant performance improvements (e.g., Carson et al., 2014; Hanin
et al., 2002). Examples of such situations include, when executing on new
playing surfaces or with different equipment, responding to new playing styles of
competitors, following the different challenges and styles posed by a new

Skill change in elite-level kickers

Tackling bad habits

- It is vital to distinguish between individual
differences in style and genuine problematic
movements.

- Where a player is not responding to typical
coaching, a more strategic approach may be
needed.

- The 5A Model offers such an approach.

PODCAST

#10

Podcast with Dr Howie Carson



https://clok.uclan.ac.uk/13211/1/Skill%20change%20in%20elite-level%20kickers.%20Carson,%20Collins%20and%20Kearney%20(2017).pdf
https://www.youtube.com/watch?v=mPOT8qzVmrI

Stages of Implementing Technical Refinement

Stage 1: Analysis

Stage 2: Awareness

Stage 3: Adjustment

Stage 4:
(Re)automation

Stage 5: Assurance

Prolonged assessment under a range of conditions
Detailed evaluation of what the change process would involve
Securing of buy in from all relevant parties

Bringing the existing pattern into conscious awareness
Establishing a clear distinction between existing and target movement
patterns

Gradually modifying the technique towards the desired pattern
Practice under initially simplified conditions, which are gradually
progressed to resemble the performance conditions

Continue progress towards the performance conditions

Change to an holistic attentional focus

Add physical or mental challenges to increase need for automatic
performance

Proactive planning of pressurized situations to test the technique and
develop confidence in its application
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TOPICS YOU SUGGESTED

Coach Developers had the opportunity to pose
additional questions that they were interested in /
that the coaches they support ask them.

Here are the questions that we received (that could
be the focus of future workshops)



TOPICS YOU SUGGESTED

 Within an hour’s session, what time should be
devoted to playing games and what time to more
closed practice (i.e., focusing on performing
techniques without decision making)?

* How does this differ depending on the age/level of a
player?

* What role does rest play in the development of skill?

* How do you develop effective learners?

* What is the best way to provide instruction?



TOPICS YOU SUGGESTED

 When is it too late (more difficult) to correct technique
/ skill?

* How do you determine the correct hand for a player to
hold the hurley?

* Should you challenge the player to change, or let them
continue as they are?

* What content should be covered in a workshop on skill
acquisition for parents/guardians?

* How do you use questioning effectively in coaching?



EFFECTIVE QUESTIONING

* We do not have scope to answer all of your questions, but here are two
excellent resources on questioning (click on the pictures to open).

* A summary of the second paper is available in this blog.

£} Routledge
Ea |.1.-.-m;.|:.u-.-.gn-..p.

QUESTIONING

I55M: 2159-676X (Print) 2159-6778 (Online) Journal homepage: hitp:/fwww tandfonline com/loifrars21 m Game.centered

An investigation of professional top-level youth Approaches
football coaches’ questioning practice

Qualitative Research in Sport, Exercise and Health

SterHeN HARVEY
Epwarp Core

Ed Cope, Mark Partington, Christopher J. Cushion & Stephen Harvey RuAN JONEs

To cite this article: Ed Cope, Mark Partington, Christopher ). Cushion & Stephen Harvey

[EU‘IE_S}: .E_v.n inveatigat'l?n of pr{:feas'm_nal top-level youth football coaches’ questioning practice, m‘fmm"m = bm
Qualitative Research in Sport, Exercise and Health, DOL: 10.1080/2159676X.2016.1157829 Faleclough, 2011). The GCA movement gathered momen-

gy e, Lo, L

Rod Thorpe, David Burker and Len Almond (1985), beumeundnlwmh-
Ing teachers emphasize skill cachniques, only to see those skills beeak down
during game play. They believed chat stodenes mldperbmpuﬁ:lenﬂym
eames withowe much technical exvertise. Their *alternative™ wav of cames

To link to this article: hitp://dx. doi.orgM01080/2159676X 20161157829



https://drowningintheshallow.wordpress.com/2016/02/27/questioning-for-games-based-approaches/
https://core.ac.uk/download/pdf/151159397.pdf
https://www.researchgate.net/publication/295396427_Developing_Questioning_in_Game-centered_Approaches

Developing effective
decision makers

Guiding technique
refinement

Designing
practice sessions
Sequencing
practice activities

Creating a learning
environment

[ Providing effective }
feedback

Providing optimal
instruction

[ Developing skill } The science of Skill Balancing play
assessments Acquisition can support and practice

coaches & coach

developers in relation to... Skill benefits of
multi-sport

Developing
effective learners




FIND OUT MORE

The Skill Acquisition Working Group

prepared a webinar as part of the Be "
Ready to Play series, entitled: .,
Applying Skill Acquisition: Practical ( : 1
Tips for Coaches working with |
Children and Adults Across the Player

Pathway.

<> Principle 1.
" The engaged player learns.

Principle 2.
- Practice reflects performance
“—— Retention reflects learning.

. Principle 3. Developing skill
="/ is limitless.

Movement & Skill Acquisition Ireland

Movement & Skill Acquisition Ireland hosts free

webinars on multiple skill acquisition related topics,

recordings of which are available on YouTube:

* Introduction to Skill Acquisition Series

* Women Who Have Changed the Discussion in Skill
Acquisition & Coaching Series

e Skill Acquisition in Different Domains Series

e 2018 Conference Videos



https://www.youtube.com/watch?v=9rx7dfB3LNk
https://www.youtube.com/watch?v=9rx7dfB3LNk
https://www.youtube.com/watch?v=9rx7dfB3LNk
https://www.youtube.com/watch?v=9rx7dfB3LNk
https://www.youtube.com/playlist?list=PLOSWyCVFKxPUOZBQAaqbvuT5TzR4oTvJr
https://www.youtube.com/playlist?list=PLOSWyCVFKxPXyh19GH2ArwP_T9P5zPerq
https://www.youtube.com/playlist?list=PLOSWyCVFKxPXyh19GH2ArwP_T9P5zPerq
https://www.youtube.com/playlist?list=PLOSWyCVFKxPWQM5FqWMWiz9rSlYk-OP6p
https://www.youtube.com/playlist?list=PLOSWyCVFKxPXpK8P084irL1xC9PLNtVLF
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